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This ﬁodule is one of. & serles of 34 modules intended fof'use in; the pro~
fessional preparation of yogational educators in the vocationel eduetstion
servi¢e aregs of agricultural, business, home ecqnomics, and industrial -

ABODT THIS MODULAR CURRICULUM _ S

education, The turriculum-can be adapted to varibus styles of imstruction .

‘and to various entry-levels of studentsi

-
[}

It is recommended that éﬁ instructor plamning to use these modules “review
each category to determine if any modification is ngeded in the objJectives -

and suggested activities so

at they conform with local institutional .
.- policies and/or vocational edleation programs. It is also suggested that »

resources  and activities be idfhtified for the specific’ entry-level of v
- the student to be sérved. . | - . -
The activities listed are sug éeted. The use of any otﬁer adtivity or .t

reading reference vhich the igstructor believes would help to accomplish :

the objectives of that lesson{is encoursged. The, choice of the'teacher

to use the entire module, either through group reports or -individualized

assignment, will be related t

5 individual student tompetency ;équirements.;

Since many modules strongly fecommend the use of local administrative

personnel and community rsow:

ces, it is suggested that 8ll site visita- -

.tions and requests for assisfance in the commundty Be coordinated by or

cleared through the instruct
these tasks among the studeng

report system being used to Risseminate the information gathered.

br. The instructor may wish to dlatribute .

group and across the community with the class

- L ) LI} «

These. modules haye been field tested in various settings. They'have~ - .

been used with s#udents worling tqward a‘bachelor's .or midster's degree
and #%ith students seeking the designated subjects credentia)l in Calif- L
ornica, Some modules were ested through student independent study, . :
others as part of total clsass assignment and still others as an alter-

.nate actiyity. Workshop pdriicipants examined the materials in terms of ' -

content, activities, and résocurces. The adaptability of this- Curriculum

iy one of ity q;rengths. !
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¢ tﬁzASSESSIHQ THE ﬁEﬁDB OF THE DISAD&ANTAGED STUDENT
N . ‘ '
. - ¥ v n "

. L] . . .

v Yeodule Objective

L)

Upon satisfactoty’ corpletion of-this medule, the student prepering to. °
tedome a teacher of Vocatiovel educetion:subjects will be able to:

{1} Identify these stud ents in an} given high school thet may
- be c’assi’{ec a8 d_sdtvanuazed.' «
' (2) Organize, 1mnlenanh, and evaluate & pregren to P the‘*
T needs. - .

*

Module Overview’

- L
’ L
P

) 2 RS

* - L. - . '.;, .- . -

lcéoréing to*ﬁhé-C&li?ornia Five;Year State ,Plan for Vocational Educa{ion:)

-

P

*"A' disadvantaged. person. is a person with: (1), an academic or
economic handicap whose gducational neglect may be the result of
noverty de_iﬁquencj. incarceration, race, sex diserimination, or
R 1501Ftion produce? by.lingubstic, culfural’y or age bias, and
(2) Who requires special services, assistance, or @rngrams to
enable nfm or her to enter into, progress within, ﬁr successfully
complete a :ocat&onal education progrem. . )
ﬁcademic d.isadv.e.ntage for nurposes of this definition medns thét
- » a pargon (1) lacks mathematical skills, (2) lacks reading and
- writing skills,or (3} performs below grade level, as documented
by scoring in the first quartile of a standardized achievement -
. Vor competencx tpst approved by the State Depa;tment of Education
S and=normed for‘%he @@prqpriate grade or 'age level.

r

-.Economic &isadyantage for. nu:poses of this definition means
..(l) that the student's family income is at or below the national
* poverty, Yevel, (2) that the stuldent's parents or guardiesns are .
Y .unemployed other.than by thelr own cholce or the recipfent
" &f public mssistesce, or (3) that the student is fnstitutional-

ized or under counﬁy or state guardianship. v (
f . N
* P . .:\- :‘ . - .
e L
) v %" AR !
t . L ot b *
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Identification of the Disadvantaged Student
lmplementing the Program fbr Disedvantaged -

Use of Federe.l -and S‘tve.te Punds

»

.t

E—,

P This module has been divided into four les;ons.
(1)
€2},
(3),

ﬁh) .Program “ev!ew znd Evaluation ,

Tt —— ‘qm:-u--.
. el

-
APERT mmaahTS RN R LT

|-

-

— T2

The lessons in this module will also help the person preparing to become
» & vocational teacher gain the necessary understandings about sourceés of
, . funds available at the logal, stete, and federal level to provide imp-
- proved instructional programs for the dissdvantaged.
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l . in ipecial Programs." American Vocational Journal. February,.
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. | ASSESSING THE NEEDS OF THE DISADVANTAGED STUDENT .

- * -

' L
B

Tdentification of the Disadvantaged Student

Lesson One:

-

ObJective . ‘ - J

Upon the satisfactory comple#ion 6 the activities in this lesson,‘the
student preparing to become a vocational teacher of vocatfional education

-3

Will be ableto identify disadvantaged students. .

/

Overview \ﬁ\\ : ‘ ¢
rd

Fe [}

o 4

Identifying persons with special needs is not always easy.

Klthough some

persons with dire special needs are gquite noticeable, others are relatively
4 invisible.

For the purpose of vocational education, the State Plan sets some guide—
. lines for identifying these students. This lesson suggests working with

‘ local school administretors and counselors 8s & means of geining some
understanding of the problen. . . . :

-

Suggested Activities., ’ o
(1) visit the administrative office of a local school district and identify
all of the procedures used in identifying the disadvantaged in vocational

programs.

—~—
___,(_n.

(2)

Visit a director in a continuation school to determine (=)

percent of the enrollment is classified as disadvantaged, an

list

(%)

the vercentage classified as disadventaged that has béen placed in the
school due to inability to read, spell, wrate, and perform mathematics .

properiy . - . -
(3) Interview a sehool administrator to find out the state requirement
regarding the identification of disadventaged students, problems in
meeting state/federal regulations and possible solutions to the problem.
Interview the business manager or vocational director of a local schaol
district to find out how funds for the disadvantaged are being utilized.
(5) Discuss with school counselors the methods used to identizy disad-
vantaged youth and what use is made of this knowledge.

*

-
- L}

L ot
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* . - DEVELOPING EFFECTIVE ‘STUDENT LEADEBSHfP
'IN VOCATIONAL EDUCATION PROGRAMS ' i - :
. . ' - I . . . , .
fﬁ P ' s . )
’ ., Lesson One': Classifying Approaches to the Study of
_ N Leadership
Objective .
. ., Upon the éatisfécﬁory corpletion of this lesson, the student prepgring AN

t& becomg "e teascher of vocztionaY subjects will he sble to classify approaches -
to the gtudy of lesdershin. 4
. \ - ] v
' '\J 9. " \ w", -
' Overview . .

* For man; years, the rost common approach to the study of 1endershin vas &
concentraticn on 7eade“shin traits per se. .Inherent) personel qualities--
such as intelligence, pirysical appesrance, and charisma—rwere felt to ke

) traits vossessed by those who vere potentisl leaders. It was felt that only
those who were identifiagd 2f Beving these leasdership traits should be
trained as leaders, Their leadership traits were felt to be transferable
from oné situetion to anothdr, However, research has shown that no one

- personal treit or.set 02 traits can be used to distinguish lesders from
nonleaders. Thus, the trait approsch to the study of leadership has  given
way to the situaticnal zpproach.

Leadership is currently thought of as z dynamic process, varying from
situstion to situation with changes in leaders and followers. The focus

in the situeticnal apprqueh to leadérship is on observed behavior rather
than on an inhorrn potentigl for leadership. Thus, it is heli d that
leaders ererge with the .Gictetes ' of the situation. It is furt believed
that mcst people can inmcreéase their effectiveness in leddership roles
through education, training, and develonment adapting the most approprlate
leadership behavior to given situaticns. — -

;.’ . . \

Suggested Activities

' . (1) TFor all lessons in this module, find a youth group in the community

: that you can work with as an assistant or side. Make a plan for ob~
serving and working with one or two-youths to develop leadership. .
Discuss your plans with your instructor and youth group advisor.

(2) As the progress check following Lesson Four, submit & paper detailing’

youRs observations and.your feelings about youth activities in and out
' - of clasgroom situations.’ ;

y L} . 1
Q ?,////P O - g,
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Suggested Rescurces

[l

ﬁhipps, Lioyd J., Hollie Thomas, end David Willisms. [Development’
. of Human Resources through 2 Vocationally Oriehted _Progrenm for
- ! Disadvantaged Families in lepressed Rural Areas. rinal neport
USOE Project HNo. 5-0125, Vocational and Techniceal, Education
Department, University of Illinois, Urbana, 1970.

¥

State of California., The -California Five-Year State ,Plen for Vo-

cational Fducation: A Planning Process. ,Secramento: State De-
partment of Educaticn. 1977. -

Tovne, Douglas C. and Sidney Yallace. Vocational Instrugtional'
Materials Tor Students With Special Heeds. Northwest Regicnsal

Laberatery, 700 Lindsay Building, 710 S. W. Second Avenue, Portland
. Oregon 9720k, August, 1972.

/ - U. §. Department of Health, Education, and Welfare Qffice of’

Zducation. Organization ené Uperation of a Local Program o£
Vocational Education, 21968.

F

Upon successful completion of asgsigned
activities, proceed to Lesson 2

- &

g

1¢ . ‘




-

*

<

' » his own rate through both group and individualized ipstmction.

, E&ucational programs nmst have relevance for the indiviaual for the occupg- -

& + -Rb\‘r : 6 'l
LY ’ r ., " .,‘ - . - k ..
o nssassrm THE NEEDS OF THE DISADVAN‘EAGED STUDENT ' ’
F » ! L] . *
. . ) v .
_ Lesson Two: Im.pl?amenting the Program for Disadvaﬁ'c'd‘ged L o,
. O'b,jective . . ' . T

Upon the sa.t.isfactory com‘nletion of this lesson .the student preparing to -
'v'become g vocational teacher will be able to develop and implement a progran
f‘or the dlsadvanta.ged.

Overview

" - ¢ .
.The disadvanté.géd :}outh , Just as any’ student, is like
direft relation te “he.kind of quality of instruction received. . .
] v . ) . . . . . '
Successful teachers use their intelligence and immovative gbility to re-

. late the required course content to the needs of the student and tlre sp‘eeifz.c
occupa.tion for which he or she is 'being trained. N

to progress in

In curriculmn a.danta.tlon ig is J.mportaht to tailor the content “to the needs
of the students, and a.llqv each one to progress from his cmmlevel and at

If certain
individuals are incapable of reaching the total program -goals, the votational
. teacher should provide concentrated instruction sotha.p these individuals cen
reach an exit or spin-off point in the training where fhey achieve émploya~
bility in some aspect of a vocational area. v f .

tion, and for business ahd industry. Fléxibility in curki
in ins‘tructiqn, and in anproach to thef disadvantaged is
game. For success with the disadvanfaged, the curriculuin must be person-
oriefgted as well as job-oriented. Opeccessful training of the disadvantaged .
is dependent upcn the tse of relevant, individualized, a.nd innovative epproaches
and concepts. There must be ‘an- acceptance of this individ‘ual for who he/she is,
recognition of what he/she has to offer, and acceptanck of the educational

level at which he/she enters the p‘rogram.' The instructor builds on these..

fa.cets to develop an enrploya.'ble ‘fndividuel and a useful cittzen. .

culum development,
e "name of the

+

Sﬁgg&ated.Activities ! . '

(1) Reed and sumerize three articles dealing with programs for. the voca~
tionally disadvantaged sftudent. .

+

(2) Expla.in what is mdant by "the changing role of voca.ti,onal edwca.tion.

e




*

. .. A - " Tt -’ * - .- __:- " . _ . / T i - *
. J . B . - .
(3). Develop & toplcal ‘outline for a one-semester course oF study in the
. vocational area-i'of‘xdur choice for a group of’ junior or senior stu-
- . dents ‘glass¥fied as disadvantaged. @dicate in what ways your .course ® 4

‘outline snecifically meets the needs of the disadvantagéd.

+*
L

" : (b)) Visit a tegicne] office and reviev at least three district plans to
: determine ways in which the plan meets the needs of disadvantaged
. : _students in your vocationgl area. ‘ _ : % -

{5} Tape record an interview‘with & teacher who has conducted a successful
. program for the disadvantaged student. Analyze the tepé and list the,
critical points in.the program's success. . - . . .
- ’ I I.‘ ) - r) / ' *
~ . F . " -

t A

Suggested Resources . _ .
Phipps Lloyd ‘7., Hollie mhomas and David Williams. Development
"s :0f Humen Resources Through a Vocationa__y Oriented Education
Program for Dissdventeced Families in Depresged Rural Areas. .
*  Final Report USOZ Project flo. 5—0125 Vocetional and Techpical
. : 1-T'duc:a.t:.on Depertment, University 3¢ Tlllnois Urbena, Illinois,

~ ) ‘°) - 1’370 . .

3

) ,Fhipps, Lioyd J. Handbook on Agricultural Edueation in Public
- . " Schools., Denville, Iilinois: Interstate Prznters and Publishers.

T3rd ed.}, 1972.7° _ . ) "

]

. Sayette, Robert, emd George A. Wistreich. "4 Master Plan to Break
S - _the Barriers for Disadvantaged Youth." Americsn Vecationsl Journal.
- . . Sentember, 1972. . . . , T :
o ' Schmitt Henry E. and Ralph J. Woodin. "Strategies-@&r Preparing - .
Teachgrs tq Reach end Tesch the Disadvantaged *  American Vocational
Jowrnal.. ‘Iovember 1970 . _— — .

.-

- L
) L] * - . * ‘
' . N o 7 . .
Upon successful completion of assigned '} "4 ~. -+ . .

¥ -activities, proceed to.lesson 3. o s

. - o . . ‘
A g, R
i l ‘J -
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) tiveted (""heory Yy,

1

{2} a. ‘Tﬁink of your.experiences with a school or community organization
3

"N legder who was democratiec in leading°that orgenization. .

.#  Mo@ule for Vocitionel Education Curriciilum Spe Pelo ALto:
o American Institue for Research, 1976. . o
» - N L - f .
Fitch; Stanley K. in515§ts Into Humah Behavioé. : . ostOn:. y
Holbrook Press, 197h. . e, P .

Su%ge’stea Activigied - S -
‘.‘- k% . . . N , L. .
{1) Read the follcwing selec*ieq. ‘ ,' -
- .. '\ i . .‘ " . - ]
. Fiten, Staniey X. InsightS Into Huitan Behavior. (2rd 4d.). Bogton:
w} ' | Holbrock Press, 137%,- £97-2C2, v ‘ ' e

L} [y ) " L}

.o : . T - .
1e&der, power«coﬂée from the vogition he/she occupies; followers are
Annatély-lazy®and unreliable (”heory #. Terthe democratic leader, power .
is granted by the grdups follovers cén be self-directed if properly mo-

- ]
* M ]
] .

These are the two.extremes in style; there are many styles between the

extremes.* Sometimes tHis continuum i$ extended beyond democratic leader ..
behavior to include & laissez-faire atmosphere’which permits the Jollowers -
to do whatever they want to do. However, this atmosphere .is genera;ly
‘considered to reflect an absence of leadership.‘

A

Research f{indings _ndicaue tqau leadership styles vary froh 1eadep to .‘
ldader, with & different "mix" o authoriterian and defocratic styles
among effeeuive Jeaders in yaricus si uaficns and with varlous followers. -

<+ - + . . N -
*

leader who ,wes suthoritarian in leading thet organization. Then’
think of jou, experiences with & school or gommunity orgarizetion

: * " \i LN
- b. List two advan+ages and two disadvantages of-the suthoritarian -
# . leade*sh.n style end two asdventages and,two disadvantages of the
-, idemocratic leadership style. ) .

[]
*

(3) ’-‘-f List twa types of followers who-would-prefer the aythoritarian
= deadership style. . . - ’ : - ’

¢ .
., re

b. List two types of follovers who would prefer the democrdtic leader-
+ «Ship style. ’ . ' - L

. - [

(h) Observe leaders. in ehree dirferent situations and describe the stfles
‘of le e.,dershig Soserved. ) “ . . . ;

-
-

R

- . .
_f‘ - . : e Ll ’
. . . . N . §

_S_i_.lgggsﬁed Besources T, S . . .

-

L

¥ Amer§can In§$iédte for Resea“ch. "Seminar 2: - Lea nghip Styles and ,’/
Functfons of!the Curricilum’ Specialist in Vocati L Education, !
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. ASSESSING THE NREDS OF THE DISADVANTAGED STUDENT
S ey

-
[

¢ lesson Threé;

-~ .
A 1
* *

i

n satisﬂectory comﬁietion of the activities in this les s the student
prepeting to become a vocational teacher will be able to (3) identify the
rspeciel sources of funds that are  available for the disad antaged and

(2) ‘explain the financial policies regarding the allocatio} of state and

/fsderel funds fqr the disedvantaged.

- &

-]
]

Use of Federal and étate Funds - )

*

LY

'

B - N N

[}

[ Overview . B

!
-

F I}
a v . t

Federal funds for programs for the disadvantaged are identi’ied specifically

as to. the percent to be allocated to each state. The California Five-Year

* Plan for Vocational Education’ identifies the policy and procedures for dis—

‘."_ . .ot

-tributing these funds to local school districtsx

L . R ,
- '
- 4 . . ’-‘ ‘ - . *

Suggested Activities = - - Y

(1) . Explain tgg-provisions for,the disadvsntaged student in the Vocationel

.Education Act of 1976. ) ,
* 2
ion to efforts by the local education&l agency to identify,

rec
sha3l also bé.given to the development of preograms and services es-

- (2)_ In ddit
. . , and enroil the disadvantaged persons, ag defined, emphqgis

e

. *

_waid. treatment,, Identify e

pecielly designed to overcome such conditions as are prescribed for
n gdryivés thet constitute logical expendjfufes

of funds for the disaavenfaged according to The California Five~Year |

AN .

.“

.«
!

[P
>
.o

ggested Resburces

3

‘,
¢
- *

State of California.

mEducation°

\

State Plan for Vocationsl'Education. .

A

.\-/'

The Californie Five-Year Plan for Vodetional

A Planning Process.

! \

Sacramento:
K

State Depaqtment of

Education, 1977.

S0 . Uon success ful completion of assignea | ° o

activities, proceed t6 Lesson &, - ;
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o h . ASSESSING THE NEEDS' OF THE DISADVANTAGED STUDENT )

Y ' : ) ’ - . i)
. , . ' . :
. " N . ‘' ’ o )

Lesson Four: Progrem Review and Evaluation’

OBJective; ;.

| . .
Upon satisfactory completion of this lesson, the student will be able to
‘indicate in writing the procedures for the review and evaluation of the
program for the disadvantegea ) - - .

-% . . .

Overview : . .

The general public should be kept informed of the achievements and progress
_ T "of programs for the disadvantaged. Eveluation of the ‘progran should in-

qi . ,volve the cooperation of all par#icivents--staff, studenys, perents, e~
Tt ployeee guidance personnel, and related public agemcies. The Stagte =» o~

., Department of Vocational Educaticn maintains a staff whichreviews all.
vocational programs cohducted by local educational agencies. The criteria

Lt used in réviewing a district vocational educetion system have been developed

. and updated. Vocational teachers working with the disadvantaged should
become ifmiliar with these criteria,

I . Lot b : ' O IS

‘e '__5geste Activities - - e .

(1) Several nethods and insgruments can be uged either™for self—eveluation

T or external evaluations. List five methods that are considered useful

in developing .en’ evaluation instrument. -

{2) " Visit the regional suﬁ%rvisor‘s office for one of the vocational areas
.of your choice and.conduct a 30-minute interview on therevaluation

’Egpnhiques used by that office when reviewing or ev aating vogational

ucation programs for the disadvantaged. Uption Pape interviews;

- it for class and discuss. - o

(3), Obtain 8 copy of a written evaluation of a program for the disadvantaged

i ‘conducted by a state review team. HNote how factual reports are written
and filed. Determine the percentage of implementation or recommenda~-
tions for program revision originating from. the site verification tean,

* {

I,
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A Upon completion of the assigned activities
. ( " 4in this module, you should be ready, to take
~— the Module Pogttest. [See your instructor |
"4y fpr direction dnd measurement ‘criterja. . A

10

cha.’cioﬁal Educa.tion.SeEtion,. California State Department of "Vocational
Education. Guide for Reviewing a Distriet Focatipnal Education System.
Part E. Educational Accounfability and Payt E-2 /-, PerfOrmance Review -

Educationgl Accountability Functions. (refent é?ltion)
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S~ ASSESSING' THE NEEDS OF THE DISADVANTAGED GTUDENT » ’
PR - | ' o ~ : ‘. T -t-s .. .. ";- . P . \
oo Kv s MODULE PBE/POST‘I‘EST '
‘ - ,¥ . -
" . - Studenfc" .
- Lot Inst;‘uctor _j

b
- ”~
Y. s Date - J °
: T T

-
i

]
: =]

Stqden‘b\: ’i’his pre/pos
- to assess th

' vice, you u%
" . Sented on

. module. ts'an in ﬁdml;ze& and comoetency-based' learning-de=-

o

t‘oegt is designed to assess your knowledge 6f how
¢ needs of the disadvantaged studént. Since this

11 nd&u to stu&v énly those lessons that are pre--

e‘basls of your response to this test. R
-3 . x

vantaged adcordi ng

. -
L] at

‘.‘ ) . » f
1. Vvhat n’ercen*‘ge“ the votetl Onal :ux;xds-sallocated to Ca.lz.fo*'nia must be
mede, *available to school distrdcts. for use in- warking with the disad-~

to the 1976 Amendments" .

13
& e -

- - -

. «

' g © ' " -
2. Identify five methods of recruitment of“disadvantaged persons.

. A -
.‘k .
. a. -‘a-# L . ”
f. . o r - . T
b- L "o -.
) o, N }
- ‘ - - - h‘ + . R
. c. X - . -
: . N ) -~ 1) " . , .
d - N - e ¢ ' -
oy ({) ' s
- - .2 1)
= . . S
3. What is the maJor criteridn for allocq.tion of funds for use« for the
afivantaged? -
dis Yvan ge . ,\-ﬁ’ | U a
( L3 » ‘c » va
. . “/ ‘.'. n . -

.\ ‘ -- ‘1 ‘ -
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- .. " . Pre/posttestn (cont Lﬂue;l) N -
. : k.. ,To. who.m‘ fg‘a.p lications for .funds for the disadyantaged program sube

., Should be included in the proposal?

.t P .
. - - ok ‘ .
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¢ of K . . v / . -
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v .
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Return this' test to your imstructor.
- — .
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- . ASSESSING THE NEEDS OF THE DISADVANTAGED STUDENT bele L %
‘ . ’ o
§ . ) o
. o A S .
AISWER, KEY- , X - .
I - . .' LIS ’ ..
LN . MODULE YRE/POSTTEST :

. . )
f ; | . -

1] ¥ w

Thstructor: Do not reproduce this page in students' booklets. You

: ’ must retain it for grading and prescriptive purposes.
Answers will vary with individuals. A preferred response .
might be similar to the ansyer presented. P o

/ ' ) — —— L,k

1. Percentage requirements. Federal funds made availeble %o California.‘\ )

(L1) under Section 102 (2) ¢2 the Act will conform to the following mini- ¢ °.°
mur usege:’ . - :

a. Vocatipnal education for ai % taged peyrsons: at least 15 per-
rent of the tota?! vallctment for any fiscel year or 25 percent of °
the allotment for any fiscal year or' 25 percent of the allotment
which is in excess ‘of the. baSe allotment, whichever is grexter,
b. Post sesondary voeational education ‘at least 15 percent of the
total allptment ;or any figcal year or 25 percent of the allot- ‘
ment which is if.excess of the base allotment, whichever is *
greater . 53
2.  Five methods of recruitment afe;. . ' .
) o w S
" a. Seearch and analysis of school records.

b. Inventory of population statistics filed with community agedcies.

+ e, Adver‘isemen* of, vocational education of“erings with community
. tformation systems. - v /

-

d. Coordination with community action groups. o

':e. Demonstration of inmovative recruitment activities.

3; . Areaf having high ccncentration of youth unemployment or school drop-
(13) . outs. ) ‘ ‘ . '

b, The application.will be submitted to the state board staff. Ircluded
(L) the.anblication.will be descriptions of the nature, purpose, and
p an of the project aslong with Justification of the project.

-
13

- ‘ #
o ) -
*
. . :




o ;hnnﬁms - 'ommon CORE CURRICUL

- &7
-

nCategory A: .Introduction to Vocational E& ation .
R A-1 History, Philosophy, and Trends 'i} Vocetiongl Edu

!
1

\

A-2
A-3
A=k,

Category

Scope, Function, and Organizatio
Vocational Legislation :
Assessing the Job Market and Emp%

n Vocational E

\] L . ! [T ]

B: Cooperative Relationship,

¥

B-1
B-2
B=3

Caregory

Rationale for Cooperative Relati ps
Advigory Coumcils ) )
Cooperative and Work Experience Pragrams

C: Vocational Students

. -C-1

&

c-2

¢-3°

C-k
-5
c-6

-7

for Vocational Education
.Assessing Students' Persomal Characteristics
Guidance and Counseling
Assisting Students with Specjial Needs in Yocational Education Program
Asgessing the Needs of the Disadvantage Student
Developing Student Lesdership Qualities‘,xin Vocationgl Educationn
Programs.’
Student Organizations

-

, .
ion Vo 7,

ucption - ) \
nt ?fendé R v

1 £
3
1

Cotegory

D: ggggaistration and Supervision .

D-1
D-2
D-3
Db
D-5

Fiscal
Writing'a
Reverd Kéeping in Vocational Programs

\

3

agement of a Vocational Educatiép Progr&m
_Vocational Education Project/Budget

H
1.

L

LConference Leadership
Selection, Supervision,

¥

and Evaluation of Plrsonnel

D-6
D-7
D-8

Category

School Law and Its Relationship to Vocational Education i
Staff Development - . \
Ioplementation of.Change

E: Curriculum Design in Vocational Fducation \ ’ ) \

E-1
E-2
E-3

Category

_Developing a Curriculum Design in Yocational Education
Applying Learning. Theory to Vocational Education
Instructional Strategies

F: -Stages and Structure of Curriculum Dévelopment ‘ '

-

. -1

P2
F-3
F-b

Category

Theories in Curriculum Bevelopment - .
Building.a Curriculum for Vocational Education, *.
Applying Curriculum Specifics to Vocational Education
Sa..e‘by . v

o

G: Fveluation and Research .

G-1
G-2
G-3
G-k
G5

Evaluation Models

Evaluation Procedures for Local Programs

Introduction to Research Procedurea in Vocational Education
Research Design in Vocationsl Education

Development of s Research Froposal in Vocational Eduovyjon

-
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Pre/posttest (continued)
leadership style

*5, ‘Under what circumstances would ,the aoxhoritaqi
be most effective? Under whay circumstaneés wPuld the democratic
leadership style probably be mogt. effectiye? T

Tist aoorokimately ten leadership, ehar@eteﬂisties which are often
cited as being important factors in 1eader-*ollower relationships.

“6&
’
4

-
~
. .
Le .
. *
-

*ela*:on t¢ its adantaolllty to

4

[

7. Tefire &ffective leadership I
various situations and var*ous 2ollowers. .
1 , . . .
. a . e a '
. . - .
8. How do vocational student organizations provide oooortunlties for
< *  the development of leadership potential? . .

- N d !

H

.
- ‘\
., l . .
. \ =

¥hat might ve the topics considered in 4 .helf-day 1eadersh1p training
Lg -

9&
" conference? . : .
L I
.. o

.
-
-

-t

1
\
-
. L
* v ™ ;-\
L] '-
' A [ ] . . .
' T - ... T
- -
- L v
% L3 1. .
.
, w 1( -
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¢’ DEVELOPTNG EFFECTIVE STUDENT LEADERSAIP R

e
¢ ) . -
e - “ *
= - .
. ) (- . .
.
. . - -

K ?

I vocpmom EDUCATION PROGRAMS o

‘a :;‘ . ] . " " . I "

* R ’ ANSWER KEY

e ) ' MODULE m/msmﬂ : _/)
- ] '

T
- .

_inpfthtq;: Do not reproduce this page in students' booklets. You-.
Iy TR -

. Answefs will vary with irndividuals. A dreferred response

must retain it for greding and Drescriptive purposes.

wight Ye s*milar to the answer presented.

»
.

wqualities of leadership while others lacked these

-

“given situations and followers through educatioy, training, and

. The authoritarian style is characterized by a 1eader vho feels

A-leader is +the member with the top status in an organizational
hierarchy. He/she influenees the grouwp in shaning its goels, in
striving t< accomplish the esteblished zoals, end in Qyﬁluating
the elfectiveness 0F perfcrmance of the established goals. The
leader elso speeks for the group. The leader is éxéected %o
perforn in a more exerplary manner than any other member of the
gxoup. Ac the sare “ime, She -leader is llﬁlted by cther role
relations and traditions of thé grouD;F i

The trait a@prpac“ to the study,of leadership wes most common
for meny yeers. It was felt that, some people were tborn leaders
and Jthers were born nonleaders; that is, somé posgessed inherent
gualities.

Only those “ho rossessed these traits of leadership should e
traired as leaders. e -

% || n
The situational apbroach to the study of 1eadershi repleced the
trait approach because research had shown that no pne trait or
set of treits could be found to characterize leaders snd geparate
them from nonletders in all situstions. The situationsal approach
recognizes that various leaders emerge in various situations and

that people can increese their leedership capao ities for~

development. .

The answer will vary Prém individual to individusl. A possible
enswver would ve John F. Kepnedy as typical of the trait approach
and Gerald R. Ford as typicael of the sitgatiqnal approach.

that his/her leadership power comes from the position occupied.
This leader feels that he/she must tell followers,what to do and’
how to dp‘it because. followers axp imnately lazy and unreliable.

C e, _ . k
The demoeratic leadership style 1is characterized by a leader
who feels that his/her leadership power is granted by the group;
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Pre/posttest "Answer Key (continued) N ;-

no leader or followers; group membérs

- ’had been previously subj ected to this,@tyle. :

+ this.leader feels thet ’ollowers can be sel»f-‘djeeetee if properly
" motivated in sharing resnonsi‘oilities. ‘_':..'. .

-

The laissez taire style prov:ldes an. ,et?ivhﬁere where there mey be

: ﬂbatever they wish.
The authoritarian Yeedership style would bé most effective under -
donditions where it is imperative to aecomplish a great deal in a
limited amount of time and where tke iuﬁi"ri'dua.l rembers of the group

The democratic leadership style 'muld be most ef’ective nder conui-
tions vrhe_re the tasks cculd best be accomplished.by group cohesiveness
end vhere the group woulid be likely €0 remein together for g great

.emount ¢2 time so thet it would be possible and important to develqp

the patentisal of zvoup mepbers. For example, trainees in & manage-
men Sraliin. s ioiam migzht pexform well under e democratic.lezder

who would share resporsitility with them 50 'ha‘l: they would e recdy
to assure grester Tresponsibilities,

The anfver might.inciude the follcwing: . - :
1ﬂte1""gnnc= - . B .
Pmétional sta"i“tj ‘ N

Positive self-concent |, ’ ' .

Respect for others . o
- Empathy ”

Foeling ol ease among subordiqates ol

Sociability

Integrity ’ ¥

Enthusiasn

Energy L. e ) :

Adeptability -~ c T L :

r * " \

Others ' ; oL

P -
=

Effestive leadership is not.a one-—time performance; it is wore than
successfully accomplishing established goals. . It is also ongoing;
that is, it sets the &tage for shaping- goa.'!.s ‘an a.ccomplishing estab-
liahed goa.ls. . '
An efeective leader possesses chera.c‘l:eristics developed through
eduea:tion and training. : :

‘Vocationa.l student organizations give individuals poaitions ad offi-

cers and as committee chairpersons.’ In carrying out their fuhctions
as elected or selected leaders, they gain the experience, confidence,
education, and traiming te—develop their leadership potentie.l

.

1%
-

5




Pre/posttest: Answer }(ey (continued)

9. 5 ?he enswer might incluﬁé the following:

(Lh) . _ :
. Orgenizational techniques . , /
J Delegation of responsibility techniques -°
. Coordinstion techniques . . Y
Parliamentary procedure <A

Public speaking

Humen relstions

. Time mansgeément techniques

v Orientation and trairning of followeps
Orientetion to the purposes of the orgenization

fal
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. - - MODULES - COMMON CORE'CURRICULUM FOR VOCATIONAL EDUCATION N:Z
H . ' ) - . [}
+ls . ) s - . .o
Category A: Introduction £0 Vocational Bducetion _ . +
- A~1 History, Philosophy, and Trends in Vocational Education . .t

+ [/ A-2 Scope, Function, and Organizetion in Vocational Educeti

A<3 YVotetional Legislation .
ﬁ-héﬁ.ssessing the Job Market and Employment Trends

¥

. éegory\B: Qggperative Reletionship
*\ B-1 Rationsle for Cooperastive Relstionships b
B~2 _Advisory Councils - - —_—
B-3 Coopetative and Work Experience Programs ~ -

Caregory C: Vocational Students S
C-1 Promoting Vocational Educetion andfnecruiting Eligible Students. :
for Vocational Educetion
g Q-2 Assessing Students' Personal Characteriétics
C-3 @uidance and Counseling , ¢
- C-4 Assisting Students with Speclal Needs in Vocational Education Progren
. C~-5 Assessing the Needs of the Qisadvanteged Student
. C-6 Developing Student Leadership Qualities in Vocational Education
) Programs .o .
. "~ C-T Student Organizetions ‘ - (-— '

Category D: Administration and Sipervision

. D-1 Fiscal. Management of & Vochtional Educetion Program )
<, D-2 Writing e Vocational Bducetion ProJect/Budget .
D-3 Record Kéeping in Vocationsl Programs ' Lo
D-% Conference Leedership
D-5 Selection, Supervision, and Evaluestion of Personnel *
D-6 School Law and J¥s Relationship to Vodetionel Educetion
D-7 Steff Develdpment .
D-8 Implementation of Change . . Y

-

Cetegory E: Curriculum Design in Vocetional Education 3,
o BE-1 Developing & Curriculum Design in Vocational Educetion

X «  E-2 Applying, Learning Theo¥y to Vocetionel Education .
w . E~-3 -Instructional, Strategies

Category F: S‘baSes and Strupture of Curriculum Development 4,
v . F-1 Theorles in Curriculum Development Dot e
. F-2 ,Building e Curriculum for Vocetional Educetion L.
| F-3 Appkying Curriculum Specifics to’ Vbc@tional Educetion ' -
F'-]-l Ba..;e‘by : f -

- F . . - -

. .Cetegory G: Evaluation and Research ° . ‘ 5
N ';‘-.'. *- G6-1 Evaluetion Models P _
: © - G-2" Evelustion Procedures for Local Programs *

. G-3. Introduction to Reseerch Procedures in Vocetional Education

_ G=b Research De#ign in Vocetional Educetion r . .
<. G-S Development of & Research Proposal in Vocetional Education - +

1 -
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